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1. Introduction
International Cooperation Project

* The Project implemented by Plan in Vietham and
Japan and IDCJ introduces LSLC to teachers in
Vietham

* Encouraging teachers to change their traditional
teaching style by providing in-service teacher
training through LS and other trainings

° In the remote areas in Vietham where ethic
minority people are mostly dwelling

* Project conducted 2 trainings within 1

* Project invited Japanese supervisor (Mr. Masaaki
Sato)
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1. Introduction
Motive of the study

Teachers’ comment in post-lesson was very naive.

| ‘ At the beginning of the lesson, this student looked
) # tired and distracted because he was afraid of a lot of

teacher observing his class, or he was not interested
in math lesson today.

He was looking at the textbook, looked attended to
it, but never read it out orally the sentences. He
seemed to have already completed today's task at
home. The reason why he had prepared it is that he

seemed not to like math or to miss to hear teacher's
instruction.

We must understand their way of observation, but How?
Teachers observation skills should be developed




2. Literature review

1. Using video in teacher Zhang et al. (2011), Tripps&Rich (2012),
education Maria&Pow (2012), Tripp&Rich (2012)

2. Video reflection for teacher Sherin, van Es and colleagues (2002, 2005,
education 2008, 2009, 2011, 2012), Baecher&Kung
(2011) , McCllugh(2012), Coles (2012),
Grant&Cline (2010), Fadde (2009), Kleinknecht
&Schneider (2013)

3. Classroom observation Eisner (1979), Frank&Uy (2004), Danielson
(2012), Harris&Cullen (2008)

4. Classroom assessment using | Darling-Hammond&Snyder (2000), Admiraal
video et al (2011), Bannink (2009)

Table 1. Literature on video use for teacher education

* There are four main streams of studies about teacher professional
development mediated by video.

* Most studies deal with HOW teachers interpret classroom, lessons

or teachers interventions (pedagogy). Few investigate WHAT
teachers actually see as object to observe.




3.RQ

This study investigates to understand what
teachers actually see during classroom
observation.

What kind of tasks do they give themselves during
classroom observation?

By investigating teachers’ presentation of

classroom learning with video/photo, this study
answers above two questions.




4. Methods - Data

21 sets of presentation slides on their interpretation of student's
learning of open classes (Table 2).

Preliminary the study investigates 12 presentation

Table 2.
Lesson # of set of presentation slides
(in which include video of teachers'
presentation)
2013 April Vietnamese G2 2(0)
Math G2 6 (0)
2013 Vietnamese G2 8 (7)
September Math G2 5 (5)
21(12)




4. Methods - Data collection

1.

Input for teacher made by participant teachers
(Training’s output)

Total of 45 teachers participated in this workshop.

(i) How to observe (Sato, 2011), How to shoot video in
classroom

(ii) Video shooting workshop

Task for the teacher (Data production)

All the teachers were required to shoot classroom videos,
reflect it individually or by small group, then edit video/photo
to make narrative of a student in the class on Microsoft
Powerpoint.

All teachers completed the task. 21 teachers are required to
present their product in front of other teachers .




4. Methods - Data processing

I, Transcribing all comments/ dividing them into unit of
meaning (N-comments=59)

Coding them into 3 categories:
Objectives (O), Relationship (R), Situation of student (S)
(N-units=79)

2 sub-categories of S

Comment on S was further divided into Student’s acquisition of
knowledge/skill (aC) and Student’s affectivity (aF)
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4. Results 4-1. Frequency of the 3 categories

Graph 1
Frequency of 3 categories

N-units=79




4. Results 4-1. Frequency of the 3 categories

The frequencies (in N-units=79) shows that there are large
portion of S and R while O accounted few.

e.g. Comment of Situation of student

A student wants to answer a question by raising his hand. But, his
answer was wrong. Correct answer was 79, but his answer was69.

9%

29%
62%




4. Results 41 Frequency of the 3 categories

e.g. Comment of Relationship among actors

A task of 49-25. | would like to focus on whether the students support
each other, and whether the supports have some effect in such a
situation




4. Results 4-1. Frequency of the 3 categories

e.g. Comment of Objective of lesson

49+25. There is a student who answering from multiple of 10... What
does it mean (as for the today’s lesson’s objective)?

U g
Ong hal](} C.'\l (

9%

29%
62%




4. Results

4-2. Frequency of 2 sub categories of the S

Graph 2
Frequency of 2 sub-categories of the Situation of
student

aF (Affectivity,
attitude,

emotion)
53%




4. Results
4-2. Frequency of 2 sub categories of the S

Acquisition (aC) and Affecitivity (aF) account almost even.
e.g. Comment of situation of student’s acquisition

Student of 13™. He did not realize where he made a mistake.

aF

53%




4. Results
4-2. Frequency of 2 sub categories of the S

e.g. Comment of situation of student’s affectivity

A student sitting at the back, a scene calculating 23+4. She was

looked like concentrated on the lesson. But while other students
were in pair, she was alone without any peer.
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4. Results

4-3. Composition of the 3 categories in one‘s comment

Looking at one’s comment (N-comment=59), composition of
3 categories is as graph 3.

Three major patters consist of “only S”, “Including R+S” and
“Including S+0O”

Graph 3
Composition of 3 categories in one's comment

Only O—__ Including R+O
3% \ 2%

Only R
10%

Including S+0O
12%




4. Results

4-3. Composition of the 3 categories in one‘s comment

e.g. Only S

A picture, 3 students putting their elbows on the table. Other groups also
behaving like them. But they were very active when given some cards (for work).
Because working with cards is something new, but many students were still not
concentrated on nor listening teachers. Anyway what | would like to share with
you is that cards is new, but reading the textbook is old activity. That made
students looked board.

Others

15%
Includi
ng O+S
129




4. Results

4-3. Composition of the 3 categories in one‘s comment

e.g. R+S

Reading of a big printed paper. At 11 min. teacher approached this pair and
supported them. Then this (right) student became play as leader’s role.

Others

15%
Includi
ng O+S
129




4. Results

4-3. Composition of the 3 categories in one‘s comment

e.g. O+S

This scene, “a sign of increasing digit” can be seen at 10" place. Today the
teacher used the sign as showing increasing a digit. A student sitting in front
made mistake putting the sign wrong place, but the teacher corrected his
mistake, students were able to answer correctly. The teacher’s instruction was

effective.

Others

15%
Includi
ng O+S
129




5. Findings
5-1. Teacher tends to state situation of student

In conventional schools in Vietham, teachers tended to evaluate the
teacher who opened class.

Teachers who are familiar with Lesson study as learning community
often talk about students.

A girl, her name is Cu. She was quite nervous with her face. | understand that she
was so, maybe she could not read well or her physical condition was not well.

Others
15%

Includ
ing O
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5. Findings
5-2. Teacher tends not to state objective of lesson

Few teacher state about O (objective of lesson).
O+S account approx. 10% yet comments on S were
primitive.

R+0O account very few. R goes with S not with O

| focused two students sit backside. Teacher required to solve a calculation. One
student was upset, had no idea. The other student, (the right side), she put the
stick of 10 digit at the right then put it left side. She did not follow teacher’s

Others
15%
Includ
ing O
+S
12%
R+S
28%



5. Findings

5-2. Teacher tends not to state objectives of lesson

Teacher observes eye-catching student then comment aC
but not O.

This student worked in pair, but he played with rubber band, put it into his
mouth. It’s a kind of his habit... When teacher required students to look at the
picture, | wonder what he did look at it (*he did not look at the picture).

Others
15%
Includ
ing O
+S




6. Discussion
Why did they miss Object of lesson?

The teacher questioned aC, BUT not examined O

What was the teacher looking at?
aC = Task has been finished/ not finised

= The results is right/ wrong

= as if lighting a candle

@)
I

Student develop the current
knowledge/skill toward the goal
as if cultivating a plant




